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scale. But in the course of the nineteenth century, and as a
result of the continental convulsions of the eighteenth, a new
motive appears with the gradual extension of political power.
If people were to vote, they must at least learn to read the
newspaper, whether or not they continued to read the Bible.
So we s.ee the significance of the facts that the first Reform Act
of 1832 was followed by the first parliamentary grant for
education in 1833; that the second Reform Act of 1867, in
connection with which Robert Lowe uttered his famous gibe
about educating our future masters, was followed by the
Education Act of 1870; that the great reform of local govern-
ment in 1888 was followed by the Education Act of 1902, which
made education in all its branches a really national concern;
and that even before the close of the first great war, and the
universal suffrage which followed inevitably, the Education
Act of 1918 recognized education as an essential part of
national reorganization. In all these astounding developments
the responsibility of the state for the education of the people
increased by leaps and bounds.
Church and State But this assumption of responsibility by the
state has not come about without a certain
amount of conflict with the other claimants we have mentioned
for influence over the rising generation. We have seen how the
church was originally the sole provider of education, in its
usual sense of book-learning. A visitor from a comparatively
new country, such as the United States, might, if he were not
acquainted with our national history, marvel at the "religious
difficulty" in our schools, and generally at the powerful
influence of the churches, and especially of the national
church, in our educational affairs. The reason of course is
that our history stretches back far beyond the voyage of
the Mayflower, back to the Middle Ages and beyond, back
to a time when, if the church had not cared for the education
of the child, then no one, except some of the parents, would

